
SESSION DESCRIPTIONS – 4TH ANNUAL OREGON INFORMATION LITERACY SUMMIT – APRIL 3, 2010 

OPENING REMARKS 
 

Learning from each other: A report on information literacy programs at Orbis Cascade Alliance libraries. Heidi Senior, Reference/Instruction Librarian, University of Portland, Sue Phelps, Karen Diller, 
Reference/Instruction Librarians, Washington State University, Vancouver 
 

Change has come to librarians in the form of an increasing responsibility for teaching in new ways and with new technologies. As we learn to adapt to changing instructional needs and methods, we look to 
our peers for support and ideas in order to succeed. While we are diversifying our teaching, we are performing our other job duties and have little time to explore how other librarians are managing this 
shift.. How are libraries with shrinking budgets organizing this need to deliver information literacy to multiple audiences and in multiple formats?   
 

It was with this question in mind that librarians from WSU-Vancouver and the University of Portland surveyed representatives from each Orbis Cascade Alliance library, asking about the library’s instruction 
and information literacy program. The questions covered who teaches; what kind of instruction is provided; what teaching styles and technologies are used; whether environments are synchronous or 
asynchronous; how program and student learning assessment occur; and problems, challenges, strengths and weaknesses for each institution. 
 

Preliminary results will be reported and the presenters and audience will participate in a discussion regarding further analysis of the data and additional research needed. 
 

SESSION A – CONCURRENT PANELS 1, 2, 3 

 
Panel 1: 
 
Non-digital Strategies for Developing Information Literacy 
Competencies. Travis Margoni, Marjorie Coffey, Jeffrey 
Breitenfeldt, Oregon State University.  
 

This panel considers the multiple ways that first-year writing 
instructors develop students' information literacies and 
proposes that instructors use multiple non-digital strategies in 
addition to the digital skills often associated with information 
literacy. Taking into account the Information Literacy Advisory 
Group of Oregon's (ILAGO) information literacy proficiencies, 
panelists propose that assigning literacy narratives and 
literature reviews can promote students' information literacies. 
Further, panelists suggest that a rhetorical analysis of audience 
can be used to help students identify gaps in knowledge and 
effectively communicate a deep understanding of subject 
matter. Panelists use these perspectives to introduce classroom 
practices designed to help a wide-range of students find and 
incorporate information with courage as they develop in their 
unique roles within the larger academic community.   

 
Panel 2: 
 
Using Social Media to Promote Research and Writing. Rob Priewe, 
Journalism Instructor, Linn-Benton Community College 
 

Thought you were too old for Facebook?  Does Twitter seem 
silly?  And who blogs anyway?  Well, you aren’t, it isn’t and you 
should be – especially if you’re an educator who wants to be 
taken seriously by your twenty-first century students.  Social 
media and social networking are no longer Internet distractions 
that inform others of your current status (e.g. eating breakfast, 
watching Billy’s soccer match, so tired it’s time for night-night).  
Educators should be using these tools not only to network with 
colleagues, but also to advance their own knowledge of their 
discipline, and, yes, to better connect with students.   

 

In this session learn how community college instructors are 
using social media to reinforce and build curriculum, enrich 
classroom and student interactions, and strengthen the link 
between campus and the “real world.”  Using social media is 
not about being clever, erudite or popular, it’s about tapping 
into vast new resources to sharpen your own skills and prepare 

 
Panel 3: 
 
Sequential, strength-based information literacy instruction for 
underprepared college students in a learning community of three 
linked courses. Mary Kelly-Klein, Instructor – Academic Literacy 
(Developmental Reading and Writing), Anna Johnson, Librarian, Mt. 
Hood Community College 
 

When an instructor begins her request for library instruction by 
explaining that she’s assessed her students’ learning 
preferences and wants the library lesson to be tailored to their 
strengths, the librarian can either get excited or terrified. If the 
librarian happens to be just as hooked on adult learning theory 
as the instructor, then watch out: this is not your 
grandmother’s library orientation! 

 

In this session, MHCC faculty members Mary Kelly-Klein 
(Developmental Writing) and Anna Johnson (Library) will 
discuss how adult learning theories for developmental Reading 
and Writing students led us to make major adjustments to our 
philosophy and practice of when and how to provide 
information literacy instruction for college freshmen. We will 



 
Authentic Engagement: The Literacy Narrative as a Path to 
Proficiencies Travis Margoni, Composition instructor; Writing 
Intensive Curriculum Program assistant, Oregon State 
University 
 

One of the challenges of teaching first-year writing is in finding 
ways to engage students in a research process that goes 
beyond a database or Internet search that begins and ends with 
the top two or three search results.  Students must use more 
critical, rhetorical approaches to identifying what information is 
needed, and when.  I propose that assigning literacy narratives 
in the first-year writing course can help students begin to 
acquire the proficiencies established by the Information 
Literacy Advisory Group of Oregon (ILAGO).  Specifically, the 
literacy narrative serves to build student proficiencies in 
identifying gaps in knowledge (proficiency 1), using appropriate 
criteria (proficiency 3), treating research as a multi-stage, 
recursive process (proficiency 4), manipulating and managing 
information using appropriate tools and technologies 
(proficiency 7), and communicating understanding of a subject 
through synthesis of relevant information (proficiency 8). I ask 
instructors to consider that information literacy could and 
should be both a digital and non-digital skills set, and I argue 
that the literacy narrative invites both skills sets.  

 
Starting Early: Assigning Literature Reviews in First-Year 
Writing to Develop Information Literacies. Marjorie Coffey, 
Oregon State University.  

 

Literature reviews are valued for the focus they provide to 
research, the demonstration of a writer's depth of knowledge 
on a given topic, and the clear framing of research as a process 
from which a focused overview of a topic derives. While 
literature reviews have generally been reserved for upper-
division work in academics, students at lower levels also can 
benefit from the process and structure that working on a 
literature review provides. I will discuss literature reviews as a 
way for helping first-year writing students build information 
literacy proficiencies that correspond with ILAGO's "Oregon 
Information Literacy Principles." Through working on literature 

students for careers and life after college.   
We’ll talk about getting started in social networking, using 
blogging and other social media tools in the classroom, and 
personal branding – it’s not just for marketing pros anymore.  In 
an increasingly digital world, educators can’t afford to be left 
behind. 

 
Judging a Library By its Cover: Creating Goal Oriented Interfaces 
and Assignments. Natasha Luepke, MA, Composition Instructor, 
University of Phoenix, Kaplan University 
 

College libraries are an intimidating place.  The library’s physical 
presence is often large and looming.  The materials might be 
arranged in a seemingly illogical order.  The silence of some 
sections can be as deafening as the chatter in other sections.  
Of course, many libraries, perhaps most, offer maps and other 
materials that explain how the collections are arranged.  They 
are staffed by knowledgeable people that point students in the 
right direction.  Many intro writing and English classes have a 
class devoted to library orientation, as well.   

 

College websites can also be intimidating.  They often assume 
the user has some familiarity with the library’s resources and 
how to use them.  There is also often a librarian available by 
Instant Messenger to help. But these websites can be 
problematic for online students who might be left out of the 
process describe above. Perhaps these students attend an 
online school with no physical library; perhaps they are taking 
online courses through a bricks-and-mortar but live too far 
away to visit the library.  

 

This presentation will examine the library experience for online 
students (and traditional students who use the library online).  
It will explore ways to make the experience more inclusive to all 
types of students.  Ideally, library websites would create a more 
goal orientated user interface.  For examples, instead of listing a 
link to journals, a library might include a link or heading that 
reads, “I want to to… Find the latest information about 
Biology.”  The word “biology” would then link to biology 
journals and databases.  

 

Faculty and librarians could also work more closely with one 

report on our development of a sequenced series of librarian-
led information literacy instruction sessions in Mary’s 10-credit 
learning community of three linked courses for underprepared 
college students: Effective Reading and Learning Strategies 
(RD90), Writing Skills - Paragraph to Essay (WR90), and College 
Success (HD100).  

 

A Mt Hood CC student whose College Placement Test scores 
places him/her into both RD90 and WR90 is often advised to 
take HD100, the college’s tuition-free First Year Experience 
course, since 90-level students are at risk for dropping out and 
HD100 is strongly linked to student persistence. Because 
students in all three of these courses are underprepared for 
college, Mary prefers to teach RD90, WR90, and HD100 as a 
linked package, meaning that all students are in all three classes 
together as a learning community that meets for 10 hours of 
class time per week.  

 

Informed by their joint interests in the adult learning literature, 
Mary and Anna collaborate to arrange three distinct library 
instruction sessions for each of the courses in the learning 
community. These sessions are hands-on and highly visual, and 
taught in a sequence that teaches to students’ strengths, 
beginning with basic orientation to college web presences 
(HD100) before introducing information literacy skills directly 
related to coursework in RD90 and WR90.  

 

Mary and Anna will provide demographic data and informal 
student assessments supporting this approach to library 
instruction for underprepared college students. During the 
session, participants will be given the opportunity to brainstorm 
other ways to sequence library instruction sessions for special 
populations of adult learners. 



reviews, students in first-year writing courses can not only 
develop proficiencies that enable them to manage, synthesize, 
and structure information in a clear and ethical way, but also 
develop their sense of themselves as part of an academic 
community, as they situate their own work in relation to the 
valuable studies and discussions of their topic that have 
previously occurred.  

 
“I’m Not Making This Stuff Up”: Contextualizing Information 
Literacy  Through Audience Analysis.  Jeffrey Breitenfeldt, 
Oregon State University  

 

The rhetorical analysis of audience--a concept frequently used 
in writing and public speaking classrooms--can be a particularly 
effective means to help lead students through the research 
process, from identifying gaps in their knowledge to 
communicating their understanding of a subject. In this 
approach, students focus on information literacy according to 
the purpose, attitude, and background of readers or listeners--
looking specifically at how each influence decisions about what 
information is necessary and how it can be presented most 
effectively. Towards this end, I will introduce a simple 
exploratory activity that can be applied in a variety of situations 
to further contextualize information literacy in reception-
oriented best practices. 

 

another to design assignments for students.  The faculty 
member has one idea of what students should learn about the 
library, the librarian another.  Synthesizing these ideas can 
create a more positive experience for students. 

 

This presentation will include a look at Oregon’s libraries, as 
well as out-of-state schools, and discuss what works and how 
the interface could be improved. Through the collaboration of 
educators and librarians, the library experience can be 
improved for all students. 

 
 

SESSION 2 - CONCURRENT PANELS 4, 5, 6 

 
Panel 4 
 
Research Assignments with Primary Sources. Richenda Hawkins, 
Dana Emerson, Robert Harrison, Linda Spain, Linn Benton 
Community College 
 

LBCC instructors from a variety of disciplines design research 
assignments that require the use of primary sources.   A panel 
of these instructors will share their strategies for encouraging 
lower-division students to engage with primary sources.  A LBCC 
librarian will discuss how the library works with faculty to help 
students learn how to find, distinguish, and use primary 

 
Panel 5 
 
Instructor Resistance: Facilitating communication and good will in 
librarian supported composition classes. Jaime Zinck, Graduate 
Instructor, Oregon State University  

As a new graduate instructor who recently completed my 
undergraduate degree at OSU, I have experienced first hand the 
integration of information literacy in composition classrooms as 
both a student and an instructor. In this presentation, I will 
explore the various reasons behind instuctor resistance to 

 
Panel 6 
 
Implementing Change at UCC: an IL case study. Katherine Cunnion, 
Reference Librarian, Javier Ayala, Dean of Curriculum and 
Instruction, Jillanne Michell, Chair of Humanities and Social Science, 
Umpqua Community College 
 

What does information literacy mean when we plan for it at the 
class session level? How might we have included it already in 
pre-existing outcomes language? How does being “information 
literate” present itself in student work? How can we create a 
consistent experience for instructional faculty—full-time and 



sources. 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

library facilitated information literacy in the composition 
classroom, and suggest ways in which instructors and librarians 
can work together to better facilitate positive learning for all.  

Conspiracy and Coherency at Corban College. Garrett Trott, 
Reference-Instruction Librarian, Corban College 
 

Through the last three years Corban College has attempted to 
interweave information literacy into several courses with an 
ultimate goal of reaching the entire campus.  From the minds of 
many faculty, this implementation has been the equivalent of a 
conspiracy theory.  Hear the story of how Corban College 
brought about coherence regarding information literacy to 
several faculty; the challenges it is currently facing as we 
attempt to transform information literacy from a conspiracy to 
a constructive tool assisting in the development of coherency 
for all students; and some ideas on where information literacy 
may be landing in the future at Corban College.   

 
The timing of the research question: First-year writing faculty and 
instruction librarians’ differing perspectives. Jennifer Nutefall, 
Associate University Librarian for Innovative User Services, Oregon 
State University 

The timing of the research question is an important issue as it 
has implications for the structuring of research assignments and 
library instruction and an impact on the  students who do get 
getting differing messages. Faculty and librarians agree on the 
qualities of a good research question that are it must be 
complex, worth answering, and interesting to the student. 
However, in an exploratory study, they differed on when 
students should develop their research question. Librarians 
stated that students should develop their research question 
early. Starting narrow prepares students for a more interesting 
and manageable research process. In contrast, first-year writing 
faculty advocated for delaying the development of the research 
question. For them, the starting point is not a narrow question 
but rather a large and at timely unwieldy one that must be 
honed down through many trips to the library and online 
sources as the student becomes familiar with the materials and 

adjunct-- centered on information literacy in a program? At 
Umpqua Community College, partnerships between the Library 
and the Writing program around the Oregon Information 
Literacy Outcomes have led to the shared language on research 
standards, adaptation of pre-existing assignments to 
transparently include IL outcomes, and the creation of 
collaborative teaching arrangements and collaborative 
assessments. This panel will discuss the process we followed 
from an instructional faculty, librarian, and administrative 
perspective. We will also discuss challenges encountered along 
the way and our future vision of broadening Information 
Literacy throughout the college curriculum through further 
collaborative work with our instructional colleagues and 
partners. 

 
Embedding IL Outcomes in WR Classes: A Practical Approach for 
Understaffed Community College Libraries. Smita Avasthi, Faculty 
Librarian, Southwestern Oregon Community College 
 

New guidelines for the AAOT require that Information Literacy 
learning outcomes are embedded in the Writing sequence. This 
requirement poses a challenge for many community colleges, 
especially smaller schools that have only one faculty librarian. 
Additionally, we have to assess the effectiveness of our 
instruction by devising outcomes that can be measured 
quantitatively. The issue becomes further complicated because 
there are several learning outcomes already associated with the 
Writing sequence, which might impede the ability of Writing 
instructors to address information competence without support 
from the library. 

 

With these issues in mind, I developed an online information 
literacy lab to run concurrently with the Writing sequence. This 
method of instruction will help reach over a thousand students 
each year, yet it is still manageable by one faculty librarian. In 
addition, this lab will track assessment data that is required for 
institutional reporting. While it has pedagogical drawbacks, the 
lab is a strong first step in ensuring that students develop basic 
information literacy while taking Writing courses. 

 

During my presentation, I will explain why and how I developed 



 

 
the discourse of the issue.  
 
Why might faculty and librarians have these different 
approaches to the timing of the research question? A possible 
explanation could be due to differences in the research process 
of faculty and librarians and how they develop research 
questions. Based on this exploratory study the 
recommendation is for faculty and librarians who 
collaboratively teach research to meet and explicitly discuss 
their expectations for when students will arrive at their 
research question, what that question might look like, and what 
roles the faculty and librarian will play in guiding them to a 
research focus.  

 

information learning outcomes that are consistent with the 
Writing faculty’s program outcomes and with our need to track 
assessment data. I will also describe how I created the labs, 
pointing out various logistical issues that may need to be 
addressed. I will show people how the lab operates and explain 
what I hope to accomplish with this model in the future. 

 

Southwestern Oregon Community College is the only college 
that has adopted a new catalog in which information literacy is 
embedded in the Writing curricula. Many other colleges will be 
creating their own programs this year, and my presentation will 
describe how and why I created the labs. I believe that other 
librarians are looking for information on how to embed IL 
outcomes in the WR sequence and would appreciate hearing a 
presentation about the labs because it focuses the practical 
implications for the new AAOT requirement. I am looking 
forward to sharing my ideas with other librarians and to 
discovering what plans might be in place in other institutions.  

SESSION 3 - CONCURRENT PANELS 7, 8, 9 

 
Panel 7 
 
An experiment in confidence analysis: Assessing students’ 
perceptions of their information literacy skills before and after 
library instruction. Eldon McMurray, Instructor- Critical Reading, 
Anna Johnson, Librarian, Mt. Hood Community College 
 

In this session, Mt Hood CC faculty members Eldon McMurray 
(Reading) and Anna Johnson (Library) will report our findings 
from a Winter 2010 Information Literacy (IL) project wherein we 
are measuring two variables: we are asking students to self-
report their confidence in accomplishing information literacy 
tasks before and after a library instruction session; and we are 
using a rubric to compare grades on essays written by students 
who participated in our IL project with essays written by 
students in another section of the same course/ instructor/ 
term who were not exposed to library instruction. 

 

At Mt Hood CC, Critical Reading (RD117) is a 3-credit elective 
course that counts towards the college’s Humanities 

 
Panel 8 

The Marriage of Critical Thinking and Information Literacy: A 
Match Made in Heaven or a Shot-Gun Wedding? Robert 
Schroeder, Portland State University, Librarian, Coordinator of 
Information Literacy 

How does critical thinking relate to information literacy? What 
is critical thinking anyway? In many institutions critical thinking 
and information literacy are conflated, combined, or confused 
in some manner. Is this a good thing? What are the pluses and 
minuses for librarians, faculty and students at institutions that 
intertwine these concepts?  

In this interactive session we will discover and discuss the 
different standard definitions of critical thinking and find out 
how they relate, or don't relate to information literacy. We will 
then explore some institutional outcomes and goals that mix 
together critical thinking and information literacy. We will 

 
Panel 9 
 
Beyond the gripe-fest: Sharing stories to develop new 
perspectives on teaching research and writing. Kate Gronemyer, 
Instruction Librarian, Oregon State University, Cascades Campus, 
Anne-Marie Deitering, Oregon State University 
 

Trading war stories can be fun (and cathartic!) but stories have 
the power to do a lot more than vent frustrations.  Stories are 
one of the most important ways we make sense of the world 
around us, and they are one of the most important ways we 
have to communicate that sense to others.   

Stories also let us step out of an event, or a memory, and 
examine it from many different perspectives.  As such, they are 
a powerful tool for reflective practitioners.  They allow us to 
reflect on our own experiences and those of others, and in the 
process of sharing our reactions to stories about our 
professional experiences we can collectively expand our 



distribution requirement. As taught by Eldon McMurray, the 
course empowers students to take control of their own college 
success by strengthening their critical thinking skills.  

 

Eldon often asks his RD117 students to reflect on what, how, 
and why they are learning. One assignment requires students to 
write a persuasive essay, citing outside sources; Eldon’s 
students often express frustration with this assignment and 
demonstrate a lack of awareness of and an inability to access, 
evaluate, and interpret information resources. Hopeful that 
information literacy instruction would make a difference, Eldon 
partnered with librarian Anna Johnson to design an IL project 
for RD117.  

 

Our IL project asks students to do four things: first, they self-
report their confidence, on a scale of 1-10, in accomplishing 10 
distinct IL tasks, including accessing specific library resources 
and writing a persuasive essay. After the students have rated 
their confidence, the class visits the library for a fifty-minute 
information literacy instruction session taught by Anna. The 
second piece of the IL project is to complete a homework 
worksheet by identifying 6 different information sources in 
specified library resources. Third, students write a persuasive 
essay on a topic of their choice, citing sources used. The fourth 
and final piece of the IL project asks students to re-rate their 
confidence in accomplishing the same list of IL tasks now that 
they’ve completed the IL project. We anticipate that an increase 
in confidence will correlate to an increase in RD117 students’ 
willingness to initiate learning actions when faced with writing 
essays. 

 

Since Eldon is teaching two sections of RD117 in Winter 2010, 
we are able to compare the essays written by IL project 
students with essays from a control group. All students in both 
sections were asked to report basic demographic information 
including previous experiences with formalized information 
literacy instruction. Having ascertained that the two RD117 
sections were demographically equivalent, Eldon randomly 
selected one section to participate in the IL project while 
students in the other section were asked to write the persuasive 
essay but were not exposed to library instruction.  

 

analyze these blended outcomes focusing on the potential 
pluses and minuses this marriage can afford. By realizing the 
pitfalls of this "wedding" we can potentially minimize the 
downside if we were to adopt such a blended definition of 
information literacy at our own institution.  

This session is relevant to all levels of K-20 - any institution that 
has learning outcomes or goals related to critical thinking or 
information literacy.  

 

understanding of the shared work that we do.  

In this workshop, participants will be given prompts to help 
them tell their own stories about teaching.  They will have the 
chance to reframe others' stories in an effort to see situations 
from the perspectives of the other players. Drawing on the work 
of Donald Schon, Gillie Bolton, Mary Jalongo and Joan Isenberg, 
among others, this work with narrative is intended to help us 
investigate not only what we know about teaching research and 
writing, but how we know it.  

Storytelling gives practitioners a way to reveal how our 
theoretical grounding, our values and beliefs actually manifest 
themselves in practice. It helps us put in to words the things we 
know how to do but cannot always describe to another person. 
Narration gives us an opportunity to re-write unhappy endings, 
explore the impact of past experiences on our current practices, 
and become more effective teachers.  

This session is open to and appropriate for all summit 
attendees--diverse perspectives on the experience of teaching 
and learning about information literacy and research writing will 
enrich the reflective experience of all participants.  

 



Our presentation will include analysis of our findings and a 
discussion of adaptations of this IL project in other subject 
areas. Open source digital files of our confidence survey, IL 
worksheet, library instruction handout, and essay grading rubric 
will be made available for conference attendees. 

 

POSTER SESSIONS/DISPLAYS 

 
Business Information Literacy Faculty/Librarian Collaboration and Assessment in an UG International 
Management class. Janis Tyhurst, Associate Reference Librarian, Annette Nemetz, Instructor, George 
Fox University 
 

The poster session will delineate the process, starting with connecting with the faculty member, to 
the collaborative creation of the pre-test, analysing the pre-test results, and incorporating library 
instruction sessions into the course.  

 

The class is International Management (BUSN 440) taught by Professor Annette Nemetz.  There are 
20 students in the class, all Seniors except for one Junior and most are Business majors. 

 

We created a pre-test to establish a baseline of student knowledge of business concepts and 
business information resources, with the plan of targeting areas of need based on the pre-test.  

 

The business IL section of the pre-test included a survey of student familiarity of library business 
resources, determining from a pre-defined list scholarly citable sources, listing business newspapers 
and journals that would be useful for this class, the ability to formulate a search strategy to find 
definitions for trade organizations and evaluate the results, find a reliable source that had GDP 
rankings of selected countries and find exchange rates. 

 

In addition, Professor Nemetz included several questions on business concepts, such as listing 
Hofstede’s cultural factors, multiple choice questions on selected terms and True/False questions on 
business practices. We also asked students to rate the difficulty of the pre-test. 

 

Pre-test results showed a lack of knowledge of the library business resources.  The students used 
Google or Wikipedia to find answers. Based on these results, there have been two instructional 
sessions so far where library resources were introduced and required for completing assignments.  
Further collaborative efforts will be documented. 

 

 
Library Services in Second Life. Kevin Moore, Reference Librarian, Monica Martinez-Gallagher, 
Portland Community College  
 

Last year the Oregon Community Colleges Distance Learning Association (ORCCDLA) 
commissioned librarian Kevin Moore to build a library in Second Life. With this presentation, Kevin 
will discuss the goals, process and learning experience of creating library services within a virtual 
environment for community college information needs.  

 

Virtual environments like Second Life provide unique and useful opportunities for collaborative 
learning among students; foster creativity for both students and instructors in creating and 
presenting information; and pave the way for students to enter the workforce with information 
and communication technology skills that will become a vital part of 21st Century labor demands. 
Libraries can translate their traditional roles of curricular support and cultural ambassadorship 
into the virtual environment by helping both students and instructors become familiar with -- and 
empowered by -- the tools for information sharing, knowledge building and social interaction 
these environments provide.  

 

Nonetheless, institutions seeking to use virtual environments like Second Life face important 
technological and cultural challenges. Kevin and Monica will discuss these challenges and their 
experiences in meeting them.  

 

 

 
 


